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Special Education
Part 3: Skill Practice Activity
Various individuals were present during the meeting, including a parent advocate and a parent to an autism student. Regarding the service delivery continuum for students with disabilities, it is divided into three major divisions, including the least restrictive, most restrictive, and general education environment. The choice of the ideal option is determined once a discussion is carried out, analyzing the student's needs (Vaughn & Bos, 2014). Once a school notices that one of the students has a disability, they evaluate within thirty days of noticing the student. The conduction of this evaluation must be signed by the parent of the student for consent. Once the student is established to have a problem, the school puts the student through response to intervention (RtI) to determine the student's specific needs. After the student has undergone the RtI and does not pass tier one, the school calls for a team meeting. Consequently, the student may have to go through the three levels in Rtl to establish the required intervention, which lasts eight weeks. Moreover, a specific procedure is conducted when carrying out the IEP meeting.
The Exceptional Student Education (ESE) Specialist is in charge of scheduling and conducting the IEP meetings since they communicate directly with other individuals involved, including the parents, school administration, and teachers. The school requests for the participants' presence to ensure that they are present for the meeting. According to the law, a list is also sent of the attendees of the conference with the participation form, but it is sent ten days before the meeting. Moreover, it is a process that is done systematically and is data-driven, including an analysis of what a student can and can't do (present level of performance), the impact of the disability, the development of the priority educational need, and develop the student's goals. Moreover, the specific people invited in the IEP meeting include the student's parent, general education teacher, ESE specialist, and disability specialist. 
Parents form part of the core participants of the IEP meeting; therefore, they are sent parents invite, ten days before the school's set date, by the school requesting their presence. In case the parent is not able to attend the meeting, the school offers options for the parent to participate, such as in writing or a call. Considering the students' attendance in the IEP meeting, they start when they are fourteen years; however, the provision of assistance in preparation for the session depends on the school. Besides, they are briefed about the purpose of the meeting to feel comfortable and included. The assessment of the student provides an overview of the specific needs they require to learn. As a result, the particular related services are based on the goals stated in the IEP meeting. However, to accomplish this, the ESE specialist is expected to possess various factors to work with others. These factors include excellent communication skills to facilitate the flow of information from one individual to another and above all skilled and experienced in the field to avoid any mistakes in the process (B. C. P Schools, 2016). 
As indicated earlier, the schools follow a Response to Intervention (RtI), with the main focus being implementing intervention as an approach tiered to instructional delivery. The responses exist in three ranks that focus on different intensities when meeting children's needs. The first rank is also known as universal core instruction, which provides guidelines that students receive daily to meet their needs (B. C. P Schools, 2016). The second tier involves specific interventions needed by some students; therefore, it is usually targeted to specific students. Lastly, the third tier includes intensive interventions and support focused on the few students who require additional assistance in their behaviors or academics. This intensive rank focuses on those students who are not ready in terms of skills and capabilities to start the universal instruction rank.
All the children that indicate the need for special education services require different magnitudes of help to carry out their studies. Therefore, in Broward County Schools, the main focus is made on providing the needed assistance in these scenarios, for instance, through the introduction of the RtI as a form of support to help the students. Moreover, the implementation of this support strategy is usually based on research-based instructions, which is evidence that they are valid and implementable (B. C. P Schools, 2016). Additionally, this strategy is consistent since the students undergo an assessment at least once per three years to ensure that the IEP and the instructions fit them. Lastly, the use of RtI ensures that each student receives the needed help, therefore providing high-quality services to the students.
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